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OVERVIEW
1. The Human Early Learning Partnership at UBC
2. MDI 101: Background and Description: 

GOALS
•Learn about the MDI development and 
implementation

•Learn more about how you can use MDI data 
•Learn some of the tools to bring back to 
stakeholders to move to action from MDI data 
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THE HUMAN EARLY LEARNING PARTNERSHIP
(HELP):AN INTERDISCIPLINARY RESEARCH 
INSTITUTE AT THE UNIVERSITY OF BRITISH COLUMBIA

HELP’s Vision

All children thriving in healthy societies

Presenter
Presentation Notes
I love that this slide has reference to UBC, but it seems out of place (the picture) because the rest of the pictures are not as modern/colorful looking. What do you think? 


I Know – I’m not sure how to change the picture – these are like stock slides from the UBC template. If you know how, definitely change to like some of your theatre pics or something, I think!



ABORIGINAL STEERING COMMITTEE

Presenter
Presentation Notes
To support this approach, HELP established an Aboriginal Steering Committee (ASC) in 2003. ASC members are leaders and experts, and elders and community members from First Nation and Métis communities in BC and Canada. 

HELP’s goal is to ensure our tools and approaches are culturally safe and appropriate, embracing the principles of OCAP® and the Truth and Reconciliation Commission’s Calls to Action Framework.  As a result, HELP has clear guidelines for the release of data and reports that include Aboriginal children. This ensures data are accessible to, and meet the needs of, various Aboriginal governance groups and Aboriginal community organizations. 




Children in context
- the multiple spheres 
of influence

What are the differences 
that make a difference?

A focus on both risk 
and resiliency 



HELP’s CHILD MONITORING SYSTEM

Presenter
Presentation Notes
HELP’s child monitoring system spans development from early years to the teens.  

We collect population level data that tells us how groups of children, rather than individuals, are doing. 

Today I am focusing on two tools – the Early Years Development Instrument and the Middle Years Development Instrument. 





Changes and Challenges: Risk Factors

SLEEP MENTAL
ILLNESS

BULLYING DECREASED 
EMPATHY

TOXIC
STRESS

Presenter
Presentation Notes
Social and economic changes have led to increases in number of children living in poverty (1 in 6 in Canada).




The Great Sleep Recession 
Declines in self-reported adolescent sleep across the 
last 20 years

Factors may include:
• Increased internet and social media use.
• Pressure from more competition to get into post-

secondary education.
• Rising rates of obesity, which has been linked with 

sleep deprivation.

(Keyes et al., 2015 Pediatrics)

Presenter
Presentation Notes
US STUDY��Source: http://www.cbc.ca/news/health/sleep-study-over-2-decades-suggests-teens-getting-less-shuteye-1.2959898





Out-of-school time is critically important to children’s 
development. It gives children the opportunity to learn 
social skills, develop new interests and competencies, 
and form meaningful relationships with caring adults.”
(Miller & O’Connor, 1995, p. 1249)

Out of School Time





Paradigm Shift:
ILL-being to WELL-being

Presenter
Presentation Notes
A Paradigm Shift:�From ill-being to well-being



INTERVENTION PREVENTION
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Presentation Notes
Life Jackets hanging by Barbara Eckstein - Flickr CC Attribution

Life Preserver  by Beverley Goodwin - Flickr CC Attribution




SOCIAL & EMOTIONAL LEARNING (SEL): 
A Growing Movement

Presenter
Presentation Notes
Measuring your height by Steven Depolo - flickr CC attribution

Middle childhood represents a critical developmental period in which important competencies are developed. 
It is also important to remember that most children develop and grow into healthy teens and experience a productive and rewarding middle childhood.
This is about ALL children – poverty can impact (what?) and we have also seen that a culture of affluence can result in …..

Measuring your height by Steven Depolo - flickr CC attribution
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I don’t think I need this slide if I have the next one?



Child and Adolescent Pathways to Well-Being in 
Adulthood: A 32-Year Longitudinal Study

Peer social 
inclusion, 
pro-social 
behaviour

Quality of 
attachments, 
participation 
in activities,  
competence, 

life 
satisfaction

Sense of 
meaning, 

social 
engagement, 

positive 
coping, 

pro-social 
values

ADULT WELL-BEING
ADOLESCENT 

SOCIAL CONNECTEDNESS
CHILD

SOCIAL CONNECTEDNESS

Olsson, C. A. et al., 2013

Presenter
Presentation Notes
KEY MESSAGES: 

A longitudinal study of over 1000 New Zealand children and adolescents exploring pathways to well-being in adulthood found 
They looked at adults who had these positive outcomes…pro-social values, positive coping skills, social engagement, and had a sense of meaning in their lives. 

They went back through the data to see what these adults had in common in childhood in adolescence. Here’s what they found: 
- Adolescent social connectedness was a better predictor of adult well-being than academic achievement
- And strong connections to peers and prosocial behaviour in childhood were also predictors of later wellbeing.

So although middle childhood is a time of risk, it is also a time of opportunity. There is mounting evidence to suggest that positive relationships to adults and peers during this critical time act to increase a child’s resiliency and success. 
On the MDI we capture children’s perceptions on the relationships (or connectedness) in their lives by asking children about their relationships with adults in the school, home and community, peers and their school. 





MDI is a Self-Report 
Survey for Children 

in Grades 4 & 7

Presenter
Presentation Notes
KEY MESSAGE:
The MDI is completed by Grade 4 and Grade 7 students. Students complete the MDI during class time, under teacher or principal supervision. Previous research has found that responses from children in grade 4 and above are as reliable and valid as responses from adults.

Further Reading on the validity of children’s self-report:
 
Schonert-Reichl, K., Guhn, M., Gadermann, A., Hymel, S., Sweiss, L., & Hertzman, C. (2013). Development and validation of the Middle Years Development Instrument (MDI): Assessing children’s well-being and assets across multiple contexts. Social Indicators Research, 114(2): 345-369.
 
Varni, J. , Limbers, C. , & Burwinkle, T.(2007). How young can children reliably and validly self-report their health-related quality of life?: An analysis of 8,591 children across age subgroups with the PedsQL™ 4.0 Generic Core Scales. Health and Quality of Life Outcomes, 5(1): 1-13.

http://earlylearning.ubc.ca/mdi/

© 2016 Human Early Learning Partnership




Developed through a 

collaborative process
• scientific experts
• teachers
• children
• community members

Presenter
Presentation Notes
KEY MESSAGE: 
The MDI was developed by a UBC research team led by Dr. Kimberley Schonert-Reichl, with considerable input from children, parents, teachers and community groups, including the United Way of the Lower Mainland.  Questions were assembled from surveys previously used and validated with children. 

FURTHER READING: 
Read more about the development of the MDI: 

“Middle Childhood Inside and Out: The Psychological and Social Worlds of Canadian Children Aged 9-12” http://earlylearning.ubc.ca/media/publications/uwlm_middle_childhood_full_report_2011.pdf

http://earlylearning.ubc.ca/media/documents/MDI%20Toolkit%20Documents/guide-to-understanding-mdi_1jun15.pdf

© 2016 Human Early Learning Partnership





Used to support policy, program, 
and practices

NOT for Individual 
Diagnosis

Presenter
Presentation Notes
MDI is a population-based survey
Tells us only about groups, neighbourhoods or broader geographic regions.
Allows us to see population trends in children’s well-being
Not used to evaluate teachers or schools

Children fill out the survey themselves at school, it is administered by teachers or a principal.

© 2015 Human Early Learning Partnership






Development of the Whole
Child

Presenter
Presentation Notes
What makes the MDI unique and different from other assessments?
Holistic view: Not just evaluating academic progress. The MDI gives us insight into areas that have great significance in children’s lives, looks at the whole child
Complement to the Foundational Skills Assessment, which looks only at academic progress. 
the MDI gives children an opportunity to communicate their experiences, feelings and wishes. 
Children feel very much empowered when they are confident that their thoughts and perspectives are being taken seriously by the adults in their lives. 

(Foundational Skills Assessment is an annual province-wide assessment of all BC students’ academic skills)




Multiple Contexts:
Schools
Families
Neighbourhoods
After school time



Why is it important?

Presenter
Presentation Notes
KEY MESSAGE:
The MDI allows us to see trends in how children are doing over time. MDI results provide educators, parents, researchers, community organizations, and policy makers with information about the psychological and social worlds of children during middle childhood. By reviewing and sharing MDI results, the opinions and concerns of children are validated and decision-makers are better prepared to move toward actions that will create supportive environments where children can thrive.



Presenter
Presentation Notes
KEY MESSAGES:
Much research exists on the significance of the early years and adolescence, yet less is known about middle childhood – the years from 6 to 12. 

Previously, it was believed that the middle years were a “latency period,” where children were generally alright and not much was going on. We now know that the overall health and well-being of children in their middle years affects their ability to concentrate and learn, develop and maintain friendships, and make thoughtful decisions
© 2016 Human Early Learning Partnership




Middle Childhood: A Transitional 
Time in Development

• Cognitively
• Socially
• Academically
• Physically



Middle Childhood

Transition-Linked 
Turning points

RISK RESILIENCE



Social & Emotional Skills are 
Foundational and Malleable

Presenter
Presentation Notes
During this time, children are experiencing significant cognitive, social and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. 

The good news is that you can teach and grow social and emotional skills, just like other skills such as reading and language and sports. 

Why now? 
Many changes and challenges facing children in their middle years due to societal risks, including poverty. We are seeing decreased empathy in our children, increased stress and anxiety. 

- We know that these skills are malleable and can be strengthened during this time where the brain is still developing in these areas. 

- We know there are programs that have been evaluated for their efficacy in developing these skills in the middle years that will help increase their resiliency to these stressors. These include the Roots of Empathy program and Mind Up, which is a mindfulness training program taught in elementary schools. 









NEUROPLASTICITY

(Goldsmith, Pollak, & Davidson, 2008; Kandel et al., 2000)

Presenter
Presentation Notes
First of all, the fact that educators believe their students can learn…..and interventionists believe educational interventions can create change…. implies our intrinsic belief some neuroscience of education…....specifically in the plasticity of the brain.

For awhile we have know that we have critical periods where our brains have the capacity to change a lot
 – for instance during infancy, acting like sponges taking in the outside world – which results in changes in brain structure and function
Or during adolescence, when it becomes obvious that the brains are vulnerable and malleable to influence 

But more recently research is showing that brains are always plastic to some extent, constantly growing new dendritic branches in response to environmental stimulation – ( which leads to a cascade of chemical and physical changes), or severing connections we no longer need (apoptosis).

The brains of our children are constantly being shaped, literally molded by experience, both in negative and positive ways.





Children’s Voices

US Embassy of Canada - Flickr CC Attribution

Presenter
Presentation Notes
 by US Embassy of Canada - Flickr CC Attribution



Article 12: 
Children have a right to give 
their opinion and be listened 
to by the adults around them

UPHOLDING THE RIGHTS OF THE CHILD

Presenter
Presentation Notes
KEY MESSAGES: 

The self-report nature of the MDI upholds Article 12 of the United Nations Convention on the Rights of the Child. 

© 2016 Human Early Learning Partnership




Relationships are central

Presenter
Presentation Notes
We know that relationships are very important for the development of social and emotional development, including pro-social behaviours and coping skills. 

We know from research on resiliency that relationships are central to children’s healthy development.  Relationships and connections with peers and adults at home, school and community are part of the MDI measures. 

And of course, in middle childhood, peer relationships are becoming more important and influential. 




“Every child 
requires someone 
in his or her life 
who is absolutely 
crazy about them.”

- Urie Bronfenbrenner

Presenter
Presentation Notes
Paradigm shift from ill-being to well-being

Possible solution is creating contexts and conditions where children’s natural talents can flourish.




“EVERY CHILD WHO ENDS UP DOING WELL

HAS HAD AT LEAST ONE STABLE AND

COMMITTED RELATIONSHIP WITH A

SUPPORTIVE ADULT.”



Measures areas of 
development 
strongly linked to 
well-being, health 
and academic 
achievement

MDI Dimensions

Presenter
Presentation Notes
KEY MESSAGE:
The MDI measures areas of development strongly linked to well-being.

http://earlylearning.ubc.ca/mdi/

© 2016 Human Early Learning Partnership





Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness
Absence of Sadness
Absence of Worries
Self-Regulation 

(Short & Long Term)

Responsible Decision-Making
Self-Awareness
Perseverance
Assertiveness
Citizenship & 

Social Responsibility

Grade 7 MDI Only

Social & Emotional Development



General Health
Eating Breakfast
Meals with Adults at 
Home
Frequency of Good 
Sleep
Body Image

Physical Health & Well-Being



Adults at School
Adults in the Neighbourhood
Adults at Home
Peer Belonging
Friendship Intimacy
Important Adults

Connectedness



Organized Activities
- Educational Lessons or Activities
- Youth Organizations
- Sports
- Music or Arts

How Children Spend Their Time
After-School People and Places
Children's Wishes and Barriers

Use of After School Time



Academic Self-Concept
School Climate
School Belonging
Motivation
Future Goals
Victimization

School Experiences



Optimism
Self-Esteem
Happiness
Absence of Sadness

WELL-BEING INDEXGeneral Health

Measures in the Well-Being Index

Presenter
Presentation Notes
In addition to results on the MDI dimensions, reports also contain two summary measures, called indices, that the MDI provides to paint an overall picture of how children perceive their lives.

The Well-being Index is a combined score of 5 measures that are known to be of critical importance for the development of children’s overall well-being.
Well being index is a summary measure



Medium to High 
Well-Being
Children who are 
reporting no negative 
responses, and fewer than 
4 positive responses.

High Well-Being 
(Thriving)
Children who are 
reporting positive 
responses on at least 
4 of the 5 measures 
of well-being.

Low Well-Being
Children who are 
reporting negative 
responses on at least 1 
measure of well-being.

The Well-Being Index

Optimism
Self-Esteem

Happiness
Absence of Sadness

General Health

Presenter
Presentation Notes
KEY MESSAGE:
In addition to results on the MDI dimensions, reports also contain two summary measures, called indices, that the MDI provides to paint an overall picture of how children perceive their lives.

The Well-being Index is a combined score of 5 measures that are known to be of critical importance for the development of children’s overall well-being.

Happiness- Happiness, or subjective well-being, refers to how content or satisfied children are with their lives. Happiness serves a greater advantage than just feeling good: children with a positive, friendly affect are more likely to attract positive attention from peers and adults, thus broadening and strengthening their social resources. Experiencing happiness also strengthens children’s coping resources when negative experiences occur. 

General health - is described by The World Health Organization (WHO) as “not merely the absence of disease or infirmity.” It involves knowing and recognizing one’s own state of physical well-being.

Optimism - Optimism refers to the mindset of having positive expectations for the future. Optimism predicts a range of long-term health and life benefits including greater success in school and work, less likelihood of depression and anxiety, greater satisfaction in relationships, better physical health, and longer life. It is also a strong predictor of resiliency for children facing adversity.

Self-esteem- Self-esteem refers to a person’s sense of self-worth. It is one of the most critical measures of middle childhood health and well-being. It is during the middle childhood years that children begin to form beliefs about themselves as “competent” or “inferior” people.

Low sadness - Depression is estimated to affect 1 in every 15 children in Canada. It has a later onset than anxiety, usually beginning around the time of puberty. Depression affects children’s ability to concentrate and also limits their ability to experience enjoyment or pleasure in things. Depressive symptoms during middle childhood may be able to predict later onset of depression. 

The index has 3 categories of well-being:

High Well-Being (Thriving) indicates the proportion of children who are reporting positive responses on at least 4 measures of well-being.
Medium to High Well-Being indicates the proportion of children who are reporting no negative responses, and less than 4 positive responses.
Low Well-Being indicates the proportion of children who are reporting negative responses on at least 1 of the 5 measures of Well-being.

© 2016 Human Early Learning Partnership






Eating Breakfast
Meals with Adults at Home
Frequency of Good Sleep
Body Image

ASSETS INDEX

Adults at School
Adults in the Neighbourhood
Adults at Home

Peer Belonging
Friendship Intimacy

Organized Activities

Measures in the Assets Index

Presenter
Presentation Notes
KEY MESSAGE:
The Assets Index is a measure of key resources and influences present in children’s lives that help promote positive development and well-being.

Supportive Adult Relationships: �Research shows that children who do not feel connected are more likely to drop out of school and to suffer from mental health problems. A single caring adult, be it a family member, a teacher in the school or a neighbour, can make a very powerful difference in a child’s life. Children who feel connected report greater empathy towards others, higher optimism, and higher self-esteem than children who feel less connected. 

Positive Peer Relationships: 
Beginning in middle childhood, friendships and peer support begin to have a stronger influence on children’s school motivation, academic and life success. During this phase, children begin to place more importance on peer groups than on relationships to adults. 

Proper Nutrition and Sleep: 
Physical health outcomes are not uniquely controlled by genetics. They can be affected by different factors in one’s environment: family, relationships, lifestyle, economic and social conditions, as well as the neighbourhoods in which we live. 

Participation in After School Activities: 
We know that the environments in which children live and play are important, yet we know very little about how school-aged children actually spend their after-school hours. The data provided by the MDI attempts to fill gaps in the existing research on children’s participation in activities during after-school hours (from 3 to 6pm). 

School Experiences: 
School success is optimized when children perceive that they are learning within a safe, caring, and supportive environment. NOTE: The School Experiences asset is not mapped in public MDI reports. This is in order to avoid a ranking of schools or neighbourhoods. 

© 2016 Human Early Learning Partnership






Presenter
Presentation Notes
MDI research demonstrates that children’s self-reported well-being is related to the number of assets they perceive in their lives; as the number of assets in a child’s life increases, they are more likely to report higher levels of well-being. This finding is consistent across all participating school districts in British Columbia. 

Example: Let’s say a group of 100 children report that they have all 5 assets present in their lives. Using the data from the graph in this slide we can predict that 86% of these children are also experiencing well-being. On the other hand, in a group of 100 children who are all reporting that they have zero or only 1 asset in their lives, only 30% of those children are predicted to be experiencing well-being. 

Schonert-Reichl K., Guhn, M., Gadermann A., Hymel S., Sweiss L., Hertzman C. (2012). Development and Validation of the Middle Years Development Instrument (MDI): Assessing Children’s Well-Being and Assets across Multiple Contexts. Social Indicators Research, 114: 345–369





BRITISH COLUMBIA, CANADA
New Education Curriculum 

Core Competencies
Thinking Competency

Critical thinking
Creative thinking

Communication Competency
Personal and Social Competency

Positive personal and cultural identity
Personal awareness and responsibility
Social responsibility





Key Message
•The MDI provides valid and reliable data 
that can be used for decision-making to 
improve the lives of children inside and 
outside of school.







3,042

1,995

1,639

10,285

7,255

9,083

9,800

13,698

33,000

2009/10

2010/11

2011/12

2012/13

2013/14

2014/15

2015/16

2016/17

2017/18

Grade 4: 16,439 Grade 7: 13,958  

Total:  116,723 

MDI Participation 2009/10- 2018/19

28,492

Presenter
Presentation Notes
No. Students Participation by Year
2009/10 (Vancouver) = 3,042
2010/11 (Coquitlam & Revelstoke) = 1,995
2011/12 (7 districts) = 1,639
2012/13 = 10,285 (includes Vancouver Grade 7 MDI pilot)
2013/14 = 7,255 (Grade 4 and Grade 7)
2014/15 = 9,083 (Grade 4 and Grade 7)
2015/16 = 9,800 (Grade 4 and Grade 7)
2016/17 = 13,698 (Grade 4 and Grade 7) – including Independent Schools but not Vancouver (withdrew)
2017/18 = 28,492 (Grade 4 and Grade 7)

To date, 38 school districts have participated in the MDI (nearly a third of the province).
 
Participation Rate
The average participation rate across the past 3 years has been 84% (87% excluding New West). Range from 55-99%. (Range from 76-99% excluding New West).




Annapolis Valley, NS
Chignecto-Central, NS

Algonquin & Lakeshore Catholic
Dufferin-Peel Catholic*
Hamilton-Wentworth*
Waterloo Catholic* 
Waterloo Region* 
ON

Yukon (French)

MFNERC
& 

National Sites Implementing MDI in 2018-19 





REPORTS – Two Aggregations:  

School – Online (English)   Board/Community – PDF

Presenter
Presentation Notes
MDI REPORTS: 
Data collected from the MDI questionnaires are combined in order to create reports for three different levels of geography: school, neighbourhood, and school district.

School Reports– Contain data specific to the population of children who participated in the MDI at an individual school. These reports are internal and are not released publicly. School reports are available online in February, and can be shared with school staff, teachers, parents, and community partners at the discretion of the school district administration.

School District and Community Reports - Contain data representing all of the children who were surveyed within a school district (board). 
• School district data - Averages are reported for all children who participated within the school district. 

School District and Community Reports are made publicly available at: www.earlylearning.ubc.ca/maps/mdi/nh.

 

© 2016 Human Early Learning Partnership





Presenter
Presentation Notes
*School District and Community Summary reports will be available on the website in the spring, including all of the results for your district under the 5 MDI dimensions.

Results are also mapped by where children live so that schools and communities can use shared measures to support children’s well-being.

A Guide to Understanding your MDI Results has been developed in an effort to assist users with interpreting and applying their MDI results. It provides valuable information about the MDI’s five dimensions of children’s well-being as well as detailed information on the MDI survey questions, the response scales and the scoring methods for each dimension and measure are provided. We encourage you to read the guide as you review your reports and maps. 



Strategies for MDI Success in Schools: 
Moving from Data to Action

1.MDI data can provide a way to understand students’ perspectives 
about their lives inside and outside of school.

2. MDI data can be used to catalyze discussions about students’ 
connectedness to adults in schools.

3. MDI data can be connected to the focus on comprehensive school 
health plan.

4. MDI data can be used to understand and monitor change in your 
efforts to promote students’ social and emotional learning.

5. MDI data can be used to connect to community organizations in your 
district and catalyze action.



MIDDLE YEARS DEVELOPMENT INSTRUMENT 
(MDI): SOME KEY STRATEGIES AND FINDINGS

Presenter
Presentation Notes
© 2016 Human Early Learning Partnership

Sally



You can examine differences in students’ 
social and emotional competence (SEL) 
across multiple dimensions.

Strategy #1



Social & Emotional – 2017/18 

7



Social & Emotional – 2017/18 

7



Social & Emotional – 2017/18 

7



You can examine students’ well-being 
in grade 4 and grade 7 at the 
population level.

Strategy #2



Well-Being Index – 2017/18
GRADE 4 GRADE 7







You can monitor children’s well-
being over time

Strategy #3
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You can examine “assets” at the population 
level, and examine these over time.

Strategy #4



THE RICHNESS OF THE “SOIL”



Assets – 2017/18

GRADE 4 GRADE 7



















• Burnaby After-school maps – change over time

District & Community Collaboration: 
SD 41 – After School Activities in all Neighbourhoods









You can examine children’s 
connectedness to adults in school.

Strategy #5



3.5

3.6

3.7

3.8
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4

4.1
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4.6

Optimism Happiness Self-concept

2 Adults
1 Adult
0 Adults
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2017/18 Participating 
Districts Average  

Connectedness –
# of Important Adults at School 

76%                9%             15%Grade 4

54%                12%           34%Grade 7

Presenter
Presentation Notes
Average for ALL Participating Districts: ranges will be with the Knowledge Translation Manager. 



School Range 
(2017/18): 

Grade 4 – 2017/18

4

76%                10%             13%

50%-100% 0%-21% 0%-35%

School District Example
Number of Important Adults at School – 2017/18



School District Example
Number of Important Adults at School – 2017/18

7
School Average             53% 12%              34%

School Range     1%-55%               2%-44%             5%-80%

Presenter
Presentation Notes
NEEDS RANGES 



Grade 7

2013/2014 2014/2015 2015/2016

Alberni School District

51%
2 or more

19%
One

30%
None

51%
2 or more

11%
One

38%
None

34%
2 or more

14%
One

53%
None

Presenter
Presentation Notes
We produce a report for every school and a summary report for every school board that participates. Our Knowledge Translation Team uses simple graphics and maps to show the data and make it understandable. 

Here is one example of a simple graphic that conveys key information. Staff in Port Alberni were very concerned about the number of grade 7 students who did not have an important adult – but look at the changes they were able to make over the next two years, by using simple strategies to connect with students. 



• You can identify children wishes for 
physical/outdoor activities for after 
school time

Strategy #6



Top Wish: Physical and Outdoor Activities



Use of After School Time

7



http://earlylearning.ubc.ca/maps/mdi/nh/  



• That we see ourselves (and 
others) as having the potential 
to make a positive difference in 
children’s lives

• Our conversations and actions 
are research-based and 
evidence-informed

• We capitalize on our collective 
expertise and wisdom to help 
make better, deeper sense of 
child-reported evidence

Hopes…



• Grade-specific plans
• School plans
• District plans
• Plans for individual 

organizations
• Community collaborative 

initiatives
• Strategic plans

Consider the 
influences we 
can have on…



Parents

Community 
Planners

Children’s 
Organizations

Sports and Recreation 
Associations

Funding 
Agencies

Policy Makers

Educators
Health 

Agencies

Children

Who is MDI Data useful to?

Presenter
Presentation Notes
Marit



MDI Field Guide  / Online Toolkit



www.discovermdi.ca

Presenter
Presentation Notes
Presentation materials, discussion guides, and frequently-asked questions to download
Infographics, videos, and stories designed to share
Tools to help your share your data
Advice on creating focused, measurable action initiatives
Examples of school well-being plans




Presenter
Presentation Notes
Slide 9: Selection of tools to support sharing of data –presentation materials including slides and videos, resources for working with children, connecting the MDI to the BC Core Competencies and, stories from districts and communities from around the province who are using MDI to promote change. 

Presentation materials, discussion guides, and frequently-asked questions to download
Infographics, videos, and stories designed to share
Tools to help your share your data
Advice on creating focused, measurable action initiatives
Examples of school well-being plans





MDI Champions
• Connecting seasoned 

MDI partners with 
newer districts

• Offering a first-person, 
on-the-ground 
perspective

• Highlighting strategies 
that work during the 
entire MDI cycle

Presenter
Presentation Notes
* A slide about the MDI champions - explain that we've asked people we know have had experience/success with the MDI to share their knowledge, and that each month we'll have one or more on a live webinar or through recording/blog post. Highlight the "ask me a question" feature on the champion page and explain that we want people to feel open to doing this. 




Something you are 
already doing to 

foster well-being. An idea you are 
interested in 

exploring further.

Opening the door for opportunities



1. Gather around the one dimension 
(data station) you most want to explore

2. Work together to complete the
“Exploring the Data” worksheet

After completing the worksheet, agree on and 
capture 
• 1 or 2 strengths that emerged
• 1 or 2 challenges or stretches
• 1 or 2 curiosities – your questions and things 

you are wondering about

Exploring the data



Inquiry questions – Small group discussion 
• What beliefs are confirmed from the data? 
• Why is ________________ stretch or a challenge?
• Why is _______________ a strength?
• What new questions arise?
• How do existing goals connect with or explain this data?
• How might this data impact practices in your school and community?
• List your theories about what the data suggests
• List additional data needed to help verify or confirm your ideas
• What resources do we have to engage in work in the district?
• How do we support our partners in this area?
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Wood elementary: 
	Initial data suggested area for improvement (lower than SD average)
	Area that staff already interested in/strong in (
	MDI provides additional rich data (wishes/barriers) to follow up on with kids
	Opportunities to connect with community and parents on an issue that bridges school-community

“This was the piece of data that really stood out to us.  Not only was it an area where we saw potential for improvement but it was also an area that we thought built on the strengths and interests of our staff.  I am passionate and involved in after school programming but it is also something that the majority of our staff actively support too.”

- Which results resonate the most? Where are areas of strength? 



Choosing the Focus

Relationship Mapping Prepare for Action 
Planning

Making Change – Developing Ideas Workshop

MDI

Priority SettingIdea Generation

Looking Forward
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Slide 13: 
The second workshop, Developing Ideas, takes this richer picture and asks: “How can we move from knowing to doing?” The activities will help you form action teams to focus your efforts and choose your first steps to positively shift environments, relationships and skill-building opportunities for kids.




Goal 1 
Create a Positive Culture

Objectives:

Belonging: 
Increase “Sense of Belonging” by 2% 
per year on ‘Most of the Time 
measure on the MDI 

Relationships: 
Increase by 2% per year “Most of the 
Time” measure on the MDI  

District-Wide Strategic Planning: 
SD 83 – Setting & monitoring long-term well-being goals



“Never doubt that a small group 
of thoughtful, committed citizens 
can change the world; indeed, it's 
the only thing that ever has.”

Margaret Mead



THANK YOU!

mdi@help.ubc.ca
@kimschon
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